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Languages — Viethamese — Foundation to Year 10 Sequence — Sequence of achievement

Achievement
Standard

Foundation to Year 2

By the end of Year 2, students interact with the teacher and peers through action-related talk
and play. They introduce themselves and others, and express thanks, likes and dislikes, needs
and wishes, for example, T6i tén la Lan. Cam on ban. Téi thich/ khéng thich ... Téi muén &n
com. Chtc ban sinh nhét vui vé. They use modelled repetitive language when participating in
games and shared activities, and interact in classroom routines by responding to questions,
following instructions and asking for permission, for example, Da, em xong réi. Cac em hay
doc theo cé. Thura c6 cho em di uéng nuée. When interacting, they use the sounds and tones
of Vietnamese and distinguish between questions, such as Ai? O dau? Khi nao? Cé ...khong?,
and commands, for example, Dirng Ién. They identify information and key words, such as
names of people, for example, ¢é An, ban Hai; places, for example, trurong, 16p; or objects, for
example, cai ban; and convey information about themselves and their family, friends and
school using modelled sentences and illustrations. They respond to imaginative experiences
through miming, acting, and answering questions, and create and perform simple imaginative
texts using familiar language and non-verbal forms of expression. Students use familiar
vocabulary related to the classroom and home environment. They use simple sentences with
appropriate word order to communicate information about themselves, for example, Téi bay
tuéi, their family and the classroom, for example, P4y la gia dinh t6i/ I6p téi. Students translate
frequently used words and simple phrases and create simple bilingual texts for the immediate
learning environment. They describe the experience of using Viethnamese and identify their
roles as members of different groups, including the Vietnamese class and their family and
community.

Students identify the sounds and tones of the Viethamese language in words and symbols.
They identify similarities and differences between different types of familiar texts. They provide
examples of the different titles and greetings that are used to address people in different
situations. Students name some of the many languages used in Australia, identifying
Vietnamese as one of the major community languages. They identify how the ways in which
people use language reflect where and how they live and what is important to them.

Years 3 and 4

By the end of Year 4, students use Vietnamese to interact with the teacher and peers to
exchange information and experiences relating to themselves, their family and friends. They
use formulaic expressions to participate in simple transactional exchanges and collaborative
activities, and to seek clarification, assistance or advice in everyday classroom routines, for
example, Lam on cho biét. When interacting, they use features of Viethamese pronunciation,
including tones, vowels and consonants. Students locate information relating to familiar
contexts and present it in modelled spoken, written and visual texts. They respond to
imaginative texts by identifying favourite elements and making simple statements about
settings, characters or events, and create simple imaginative texts using formulaic expressions
and modelled language. Students use common action verbs (for example, di, &n, ngd, choi,
chay, noi, cwoi, lam, hoc), adjectives (for example, dep, xau, tot, den, dd) and adverbs (for
example, nhanh, chdm, hay, gidi), to create short, simple sentences about their routines and
interests. They use vocabulary related to school, home and everyday routines. They use
appropriate word order and personal pronouns in simple spoken and written texts, for
example, D4y la con méo con cla téi/anh/em/chau. They translate and compare common
Vietnamese and English expressions and create simple bilingual texts for classroom use.
Students describe how language involves behaviours as well as words and share their
experiences of communicating in Viethnamese- and English-speaking contexts.

Students identify the tones of the Viethamese language and use tone markers when writing.
They identify the features and purpose of a range of familiar texts. They provide examples of
how language use varies according to the participants, social context and situation (for
example, cho em/téng ban/biéu ba mét mén qua), and identify differences between ways of
showing politeness in Viethamese- and English-speaking contexts. They identify how
languages change over time, providing examples of Viethamese words borrowed from other
languages such as English and French. They compare Vietnamese and English language use
and cultural practices, identifying culture-specific terms and expressions.
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Years 7 and 8

By the end of Year 6, students use spoken and written Vietnamese for classroom interactions
and to share ideas and opinions and express feelings. They exchange information about
aspects of their daily life, school, friends and leisure activities. They make shared decisions
and arrangements, organise events and complete transactions. When participating in
classroom and collaborative activities, they ask and respond to questions, and express
opinions, for example, Ban thich &n com hay ph&? T6i thich &n phé vi né thom ngon va bé.
Students use specific features of pronunciation and intonation, including tones, when
interacting. They locate, classify and compare information from a range of familiar texts, and
share information and ideas on topics of interest in paragraphs or short texts selected to suit
different audiences. They respond to imaginative texts by describing key elements, and create
short imaginative texts or alternative versions of texts they have heard, read or viewed.
Students use everyday language and topic-specific vocabulary to express ideas and opinions
and discuss events in time and place. They construct sentences using nouns, pronouns,
adjectives, adverbs and familiar expressions and idioms (for example, den nhw muc, hién nhw
But, c6 céng mai sat c6 ngay nén kim), to suit the context and purpose of communication.
Students use simple sentences and form compound sentences using conjunctions such

as va,hay/hodc, vi, nhung, nén. When writing, they apply appropriate spelling and punctuation
in a range of sentence types. Students translate simple texts from Vietnamese into English
and vice versa, identifying words that are easy or difficult to translate, and create bilingual
texts for their own language learning and for the school community. Students identify ways in
which their family origins, traditions and beliefs impact on their identity and influence how they
communicate in Vietnamese and English.

Students form new words by adding or changing tone markers, initial consonants and vowels
(for example, budi, cudi, dudi, tudi, chudi), and identify how changes to pitch affect the
meaning of words, for example, thwong, thuong, thudng, thuong. They compare the structure
and language features of familiar texts and identify ways in which audience, context and
purpose influence language choices. They identify ways in which language use varies
according to context and situation, for example, Chao cac ban. Kinh thwa théy/cé. Students
provide examples of how the Vietnamese language has changed over time and identify ways
in which regional dialects and accents have influenced the language, for example, dialectal
variations such asbé/ba, me/ma, cai thia/céi muéng, Em tén gi?/Em tén chi? Di dau?/Pi
mdé? They identify language choices that reflect the influence of Viethamese values and
beliefs, and apply culturally appropriate behaviours and language when communicating in a
range of familiar situations.

By the end of Year 8, students use spoken and written Vietnamese to initiate and sustain
interactions with peers, teachers, family members and other known adults, and to engage in
transactions and exchange ideas and experiences. They ask and respond to open-ended
questions such as Ban nghi sao vé vén dé nay? Tai sao ban nghi nhw vay?, and offer

and justify their own opinions. They make enquiries (for example, Me dinh té chirc sinh nhét
con nhuw thé nao?) and suggestions (for example, Chiing minh tham gia biéu dién vén nghé
trong trwrong dil), to solve problems, make decisions and organise events and services. They
use verbs such as nén, cén and phai to give advice or express their attitudes on topics of
discussion. They make comparisons and state preferences using bang, hon and nhét. They
rephrase statements or provide examples to clarify meaning, and elaborate on or justify ideas.
When interacting, they use appropriate Vietnamese pronunciation and intonation patterns in a
range of sentence structures. Students locate, analyse and compare information on topics of
shared interest from a variety of texts, and convey information and ideas using modes of
presentation selected to suit their audience and purpose. They share their responses to
different imaginative texts by expressing opinions about the ways characters and events are
represented and by explaining themes, messages and the storyline. They create texts with
imaginary places, events, people and experiences in a range of forms, using direct speech (for
example, Ba me néi v&i téi: ‘Con nén cham hoc’), and indirect speech (for example,Ba me bao
t6i nén cham hoc). They manipulate a range of structures to express their own perspectives on
experiences, events and issues. They use a variety of sentence types (affirmative, negative,
interrogative, imperative and exclamatory) to express attitudes, opinions or emotions. They
translate texts from Vietnamese into English and vice versa, using simple strategies to
overcome challenges, and compare their versions with others’. They produce multimodal
bilingual resources for the school and the wider community, providing annotations and
commentaries to assist meaning. They reflect on the importance of language and behaviour in
intercultural communication and how being a speaker of Viethamese contributes to their own
sense of identity.

Students analyse the use of punctuation and tone markers in different sentence types,
including affirmative (for example, Em an com), negative (for example, Em khéng an com),
interrogative (for example, Em &n com khéng?), imperative (for example, An com dil) and
exclamatory, for example, Em &n nhiéu com qué! They identify the meaning of Vietnamese
homonyms (for example, hay may mean ‘usually’ or ‘interesting’) depending on the context.
They analyse the structure and linguistic features of different types of texts and explain how
these features are influenced by each text’s context, audience and purpose.

They identify variations in language use between written and spoken texts and explain how
language choices depend on the participants, relationships and purpose of the exchange.
They identify the impact of social, cultural and intercultural influences on language, and use
and explain Vietnamese words that have emerged through contact with other languages (for
example, ca rét, ca phé, can-tin), and from globalisation and technological advances, such
as toan céu héa, cong nghé théng tin, nhat ky dién ti, néi chuyén qua

mang. They explain how cultural ideas and perspectives are embedded in language use and
communication styles, for example, the importance of politeness and respect in Vietnamese
language and culture.
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Years 9 and 10

By the end of Year 10, students use spoken and written Vietnamese to initiate, sustain and extend interactions with peers, teachers and others in a range of contexts and for a range of
purposes, such as to explore peers’ perspectives on youth culture and personal experiences. They use language spontaneously in the classroom, offering and justifying their own opinions and
ideas and eliciting those of others. They negotiate with others to complete shared tasks and transactions, using evaluative language, for example, Y kién ctia ban rét méi la/hop thoi. Ban néi cé
ly nhung t6i nght rang ..., to acknowledge others’ opinions and to challenge and manage alternative views. They use transitional sentences, such as Hay la minh thir lam thé nay xem sao. Con
van dé bdo vé méi tru’ong thi sao?, to manage shifts of topic and speaker. They speak fluently, pausing where appropriate, and use stress in extended sentences to enhance communication.
Students gather, synthesise and evaluate information and opinions from different perspectives and create original texts for diverse audiences and purposes in a range of contexts.

They respond to a range of imaginative texts by analysing their purpose and language techniques, forming their own position on the issues, themes and values addressed. They create a range
of imaginative texts to express a variety of perspectives and values in modes of presentation selected to suit audience, purpose and context. They combine knowledge of Sino—Vietnamese
words and abstract vocabulary with stylistic devices to enhance expression, create particular effects and influence others, for example, through repetition (for example, di nhanh, néi nhanh, an
nhanh), similes (for example, mat séng nhuw sao), personification (for example, /4 sdu), onomatopoeia (for example, do, ri rao, dung), and rhetorical questions, for example, Chang 16 minh la
nguoi Viét ma lai khéng biét néi tiéng Viét? They adjust their own language use when addressing a different audience or in a different context, for example, shifting from an informal to a
respectful tone, and from simple to sophisticated vocabulary or structures. They convert informal everyday speech (for example, ai ciing biét hét) into formal register (for example, nhw quy vi dé
biét), as appropriate. Students use conjunctions, such as truéc tién, sau cting, ngoai ra, hon ni¥a, do do, cang ... cang, vira ...vira, chang nhiing ... ma con, néu...thi, tuy... nhung, vi...cho
nén, to sequence and connect ideas in texts, and apply accurate spelling to enhance communication. They translate and interpret texts and create bilingual resources for Vietnamese and
English-speaking audiences, explaining how cultural concepts, values and beliefs are embedded in language. They compare views on the relationship between cultural identity and
communication, question cultural assumptions, and modify language and behaviours in intercultural interactions as appropriate.

Students explain how pronunciation, intonation, pace and rhythm in spoken Vietnamese can express different emotions, for example, Con thich cai a0 ma me tang cho con hém sinh nhét vira
réi, and signal clause boundaries and emphasis. They explain why Sino-Vietnamese words are used in formal contexts, for example, héi phu ni (not héi dan ba) and vién dudng ldo (not nha
nguwoi gia). They analyse a range of personal, informative, reflective and persuasive texts and explain the relationship between context, purpose, audience, linguistic features and textual and
cultural elements. They analyse how language use varies according to cultural contexts, relationships and purposes, explaining why they adjust their vocabulary and level of politeness and
formality in intercultural interactions. They explain the impact of media, technology, globalisation, migration and popular culture on Viethamese language use in both Australia and Vietnam.
They explain the reciprocal nature of the relationship between language, culture and communication, identifying its impact on attitudes and beliefs.
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